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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Erdington Academy 

Number of pupils in school  999 

Proportion (%) of pupil premium eligible pupils 62.4% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Simon Mallett, Head of 
Academy 

Pupil premium lead Paul Fowler 

Assistant Head 

Governor / Trustee lead Simon Shephard 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £500,000 

Recovery premium funding allocation this academic year £85,550 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) – see below 

£0 

Funding for Teaching Assistant role carried over due to 
not appointing role 

£30,446 

National Tutoring funding £71,685 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£687,681 
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Part A: Pupil premium strategy plan 

Statement of intent 

• At Erdington Academy we recognise the importance of ensuring all pupils, what-

ever their background or circumstance, are provided with a relevant education of 

the highest quality. This will ensure that all our pupils are equipped with the 

knowledge and skills they will need to succeed in, and beyond, Erdington Acad-

emy.  

• Due to the higher than national average percentage of PP students at Erdington 

Academy, strategies to close achievement gaps between groups and individuals 

are an integral part of every lesson, and evident in all areas of the academy. 

Within the classroom there is a clear focus on well structured and differentiated 

lessons that challenge and stretch all pupils. All staff are entitled to a pro-

gramme of training that allows them to continually expand and experiment with a 

full range of teaching strategies and techniques to ensure the achievement gap 

is closed rapidly through the use of timely and appropriate interventions. 

• Erdington Academy recognises the value and uniqueness of every pupil, and we 

understand that some pupils need more support to ensure that our community is 

inclusive and equal. As an academy, we ensure that all staff employed are 

highly trained and effective, and tailor training for all staff.  

• At Erdington Academy we are aware that the key to success for all pupils is en-

suring that all day-to-day teaching meets the needs of each learner, rather than 

simply relying on interventions to compensate for teaching that is less than 

good. Where more support is needed the school allocates the best teachers to 

teach intervention groups. Teaching staff are aware of who is eligible for the 

PPG, and this informs their planning.  

• The Academy is committed to making sure that support and intervention (includ-

ing adjustments where necessary) are made in a timely fashion. This is 

achieved through regular half termly monitoring, and the use of regular robust 

assessments which allow teachers to give pupils effective and timely feedback. 

• We recognise that the first steps to success are good attendance and behav-

iour. The PPG is spent on ensuring that attendance and behaviour is in-line, or 

better, than the national average. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The Academy sits within an area of high deprivation (0.36 School Dep-
rivation Indicator) close to Birmingham City Centre and Spaghetti Junc-
tion. The area has a mix of high rise, Victorian terraces and 1950’s so-
cial housing estates. Overcrowding in a common feature with may pu-
pils sharing a bedroom space with siblings. The area is higher than city 
and national average for indicators such as Unemployment and no or 
low qualification levels amongst its adult population. 

2 Key Stage 2 starting points are below National Expectations across all 
year groups in all measures; reading is the most significant gap. This 
impacts their progress in all subjects. In a range of subgroups of pupils 
outcomes are below the national expectations, (such as boys). 

3 Contextual deprivation and safeguarding issues are themed around Ne-
glect, Abuse, Housing and Crime. The local area has a number of ref-
uge centres close by catering for families exposed to domestic vio-
lence. 

4 Our observations suggest many lower attaining disadvantaged pupils 
lack metacognitive / self-regulation strategies when faced with challeng-
ing tasks, notably in their monitoring and evaluation of their answers 
and behaviour. This is indicated across the curriculum, particularly 
maths and science.  

5 The Academy intake is also above the national average for disadvan-
taged SEND and EAL pupils. 

6 Pupil stability is significantly below the national picture, we are a school 
of Sanctuary work with differing organisations and the LA in regard to 
refugees, these have typically been from Afghanistan, Syria and North/ 
Central Africa, historically a significant number of pupils do not start at 
the academy in year 7 and many currently did not start education in 
Britain. There is also a range of emerging accommodation in the area 
to support parents in crisis. 

7 National lockdowns and remote learning have significantly affected pu-
pils’ learning, with many families having to share a device for remote 
learning. 



 

4 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To embed “closing the 
gap” across the whole 
academy curriculum, 
using a range of 
effective resources 
and strategies 

By the end of our current plan in 2024/25, 25% or more of 
disadvantaged pupils enter the English Baccalaureate 
(EBacc). Last academic year this figure was 4%. 

2024/25 KS4 outcomes demonstrate that disadvantaged pu-
pils achieve at least in-line with national average.  

Improved reading 
comprehension 
among 
disadvantaged pupils 
across KS3. 

 

Reading comprehension tests demonstrate improved com-
prehension skills among disadvantaged pupils and a smaller 
disparity between the scores of disadvantaged pupils and 
their non-disadvantaged peers. Teachers should also have 
recognised this improvement through engagement in lessons 
and book scrutiny.  

Improved 
metacognitive and 
self-regulatory skills 
among 
disadvantaged pupils 
across all subjects. 

Teacher reports and class observations suggest disadvan-
taged pupils are more able to monitor and regulate their own 
learning. This finding is supported by homework completion 
rates across all classes and subjects, along with a reduction 
of behaviour events where a students’ first response is nega-
tive or confrontational. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Access to National Tutoring 
programme Academic 
Mentors 75% funded provide 
small group support to support 
addressing individual pupils 
gaps. 

EEF research demonstrates smaller 
group interventions have significant 
impact on catch-up 

2,4 

Purchase of standardised 
diagnostic assessments e.g. 
GL, Accelerated Reader. 

Training will be provided for 
staff to ensure assessments 
are interpreted correctly. 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | 
Education Endowment Foundation | 
EEF 

2,4 

Developing metacognitive and 
self-regulation skills in all pu-
pils.  

This will involve ongoing 
teacher training and support 
and release time.  

It will first be rolled out in 
maths and science followed by 
other subjects. 

Teaching metacognitive strategies to 
pupils can be an inexpensive 
method to help pupils become more 
independent learners. There is par-
ticularly strong evidence that it can 
have a positive impact on maths at-
tainment:  

Metacognition and self-regulation | 
Toolkit Strand | Education Endow-
ment Foundation | EEF 

3,4 

Additional staffing in key ar-
eas, including HLTAs, Pupil 
Premium Champions and 
Chaperones (providing men-
toring and off-site additional 
supervision for safety) 

Smaller teaching group sizes - EEF 
research demonstrates smaller 
group interventions have significant 
impact on catch-up. PP Champions 
and Chaperones will provide addi-
tional support for PP students, who 
are at greater risk of underperfor-
mance . 

Attendance support staff continue to 
ensure strong attendance at the 
academy. 

1,2,7 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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Increased behaviour interventions 
that support emotional development. 

Improving literacy in all 
subject areas in line with 
recommendations in the EEF 
Improving Literacy in 
Secondary Schools guidance. 

We will focus professional 
development and instructional 
coaching focussed on each 
teacher’s subject area.  

It will be rolled out first in 
maths to help raise maths at-
tainment for disadvantaged 
pupils, followed by subjects 
identified as priorities. 

Acquiring disciplinary literacy is key 
for pupils as they learn new, more 
complex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English: 

word-gap.pdf (oup.com.cn) 

2,3 

GCSE study days including 
wellbeing sessions for Year 
11 pupils 

There is a great deal of evidence 
which suggests that non-cognitive 
skills are as important as cognitive 
skills in determining academic re-
sults, and that children from poorer 
backgrounds tend to have weaker 
non-cognitive skills than their better-
off peers. 

Healthy Minds | EEF (educationen-
dowmentfoundation.org.uk) 

2,4,7 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/developing-healthy-minds-in-teenagers
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Adopting a targeted 
reciprocal teaching 
programme as a reading 
intervention for 
disadvantaged pupils who 
need additional help to 
comprehend texts and 
address vocabulary gaps. 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is particu-
larly the case when interventions are 
delivered over a shorter timespan:  

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

1-7 

Engaging with the Na-
tional Tutoring Pro-
gramme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A signif-
icant proportion of the pu-
pils who receive tutoring 
will be disadvantaged, in-
cluding those who are 
high attainers.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Ed-
ucation Endowment Foundation | EEF 

1-7 

Subject specific re-
sources e.g. Rhinegold 
GCSE Music package 

High quality resources engage pupils 
and support high quality teaching and 
learning; high quality pupils outcomes 
are a direct result. 

1,3,7 

 

  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £57,600 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Adoption of a cognitive 
behavioural therapy 
(CBT) intervention for 
specific pupils who 
require support with 
regulating their 
behaviour and emotions. 

This includes training for 
school staff, 
collaboration with our 
local behaviour hub and 
teacher release time. 

e.g. Mental Health 
worker- 1-year contract 

There is evidence to suggest that CBT 
can have a high impact on risk behav-
iours and behavioural difficulties: 

Cognitive Behavioural Therapy - Youth 
Endowment Fund 

EIF’s report on adolescent mental health 
found good evidence that CBT interven-
tions support young people’s social and 
emotional skills and can reduce symp-
toms of anxiety and depression:  

Adolescent mental health: A systematic 
review on the effectiveness of school-
based interventions | Early Intervention 
Foundation (eif.org.uk) 

 

Screening identifies some pupils have 
found lockdown and readjustment diffi-
cult, capacity needed to address and re-
engage in education  

1-7 

Training of key staff on 
behaviour and emotional 
literacy to ensure they 
remain up to date and 
aware of all current 
initiatives and 
information is 
disseminated throughout 
the academy. 

EEF handbook on school behaviour 
states that there is a clear need for 
school to have consistent and clear be-
haviour policies that promote positive 
behaviour in lessons. 

 

Improving Behaviour in Schools | EEF 
(educationendowmentfoundation.org.uk)  

1-7 

Contingency fund for 
acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have identi-
fied a need to set a small amount of 
funding aside to respond quickly to 
needs that have not yet been identified. 

1-7 

Academic resources for 
targeted students  

Equipment “shop” to be staffed each 
morning before school for students to 
collect relevant equipment – removing 
barriers to learning. 

1-7 

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Other resources for 
targeted students 

Purchase of uniform for students in need 
– removing barriers for attendance. 

Purchase of bus passes etc – removing 
barriers for attendance. 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Overall, pupil outcomes have improved over the last two academic years; however, 

there remains a gap between PP and non-PP pupils. 

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all of our subject areas to varying degrees. As evidenced in schools 

across the country, partial closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions to the degree that we intended. The impact was 

mitigated by our resolution to maintain a high-quality curriculum, including during peri-

ods of partial closure, which was aided by use of online resources such as those pro-

vided by Oak National Academy. 

Our assessments demonstrated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related is-

sues. The impact was particularly acute for disadvantaged pupils. We used pupil pre-

mium funding to provide wellbeing support for all pupils, and targeted interven-

tions where required. We are building on that approach in our new plan.  

Examination outcomes 

In 2020/21 there were 79 pupils who qualified as Pupil Premium within Year 11, which 

was 48% of the total cohort. In 2021 the A8 / P8 scores for PP were 43.69 and +0.48 

respectively - outcomes have improved on the three previous years.  
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PP pupils achieved a significantly higher Attainment 8 in English, and there was only a 

small gap in their attainment for Maths and Ebacc. The Open bucket was significantly 

by +0.6 compared to non-PP.The Progress gap has diminished across all buckets.  

Child Development, Health & Fitness and Level 2 BTEC Business were all assessed 

externally rather than by Teacher Assessed Grades; all subjects performed well, with 

strong positive Progress 8 scores. 

 

Subject Progress 8 score 

Child Development         +1.65 

Health & Fitness              +0.9 

Level 2 BTEC Business    +0.4 

 

English and Maths Performance 

In English, the gap has remained the same compared to the previous academic year. 

Maths has closed the gap form previous academic years. Progress 8 for PP pupils in 

Maths, Ebacc and Open buckets has significantly improved, whereas non-PP pupils 

has increased only slighty improved. It is clear that actions within the academy have 

made an improvement on overall outcomes across the entire academy and , in 

particular, PP pupils.  

We recognise the gap must be diminished further. We believe that the strategies we 

have implemented, much of which is based on the EEF PP Toolkit and Guide, are fit for 
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purpose and having the desired impact as outlined in our plan. As an academy we now 

need to ensure the most effective approaches, especially around feedback and high 

quality first wave teaching are targeted more consistently at PP pupils in the first 

instance. The refined tracking and monitoring processes in place for the academic year 

2021/22 will ensure this now happens at a faculty and subject level consistently 

following every data point within all GCSE cohorts.  

There is also currently much national debate around how much influence schools have 

over their PP gap by such scholars as Professor Rebecca Allen and this is something 

that is reviewed by the academy at regular intervals in the relevant forums. 

 

Externally provided programmes 

Programme Provider 

Due to pandemic, the academy had a 
limited ability to host external providers – 
this approach was postponed for 
academic year 20/21.  
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Further information  

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• utilising support from our local Mental Health Support Team and local behaviour 

hub, to support pupils with mild to moderate mental health and wellbeing issues, 

many of whom are disadvantaged. 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s 

Award), will focus on building life skills such as confidence, resilience, and so-

cialising. Disadvantaged pupils will be encouraged and supported to participate.   

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We also com-

missioned a pupil premium review to get an external perspective.  

We are outward facing in our approach to the use of PP funding and have looked at a 

number of reports and studies about effective use of pupil premium, the impact of dis-

advantage on education outcomes and how to address challenges to learning pre-

sented by socio-economic disadvantage. We also looked at a number of studies about 

the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will 

continue to use it through the implementation of our activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#MHST
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

